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Abstract

The present study aimed to determine the effectiveness of Forum Theatre on
resilience and interactional self-efficacy among elementary school students.
This study employed a quasi-experimental pretest—posttest design with a
control group. The sample consisted of 36 fourth-grade male elementary
school students in Babol, selected through convenience sampling and
randomly assigned to experimental and control groups. Data collection tools
included the Social-Emotional Assets and Resilience Scales and the
Children’s Self-Efficacy for Peer Interaction Scale. The experimental group
participated in six 90-minute Forum Theatre sessions, while the control group
received no intervention. Data were analyzed using multivariate analysis of
covariance (MANCOVA). The results indicated significant differences
between the two groups in resilience (p < 0.01; n> = 0.734) and interactional
self-efficacy (p < 0.01; n? = 0.439). At the subscale level, significant effects
were observed for social competence (n? = 0.601) and empathy (n? = 0.231),
whereas no significant effects were found for emotional self-regulation and
responsibility. Forum Theatre is an effective arts-based intervention for
enhancing resilience and interactional self-efficacy among elementary school
students and can be applied in educational settings to promote psychological
well-being and social skills.
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EXTENDED ABSTRACT

Introduction

Childhood represents a critical developmental period during which foundational cognitive, emotional, and
social competencies are formed. Within educational settings, children are frequently exposed to interpersonal
challenges that require effective coping, communication, and emotional regulation skills. The presence or
absence of such competencies has been shown to significantly influence long-term psychological well-being
and academic success. Among the most salient constructs in this domain are resilience and self-efficacy, both
of which have been consistently identified as protective factors against a wide range of psychological
difficulties. Resilience refers to an individual’s capacity to adapt positively in the face of adversity, stress, or
significant challenges, and is shaped by dynamic interactions between individual traits and environmental
contexts (Watters et al., 2023). Empirical evidence indicates that low levels of resilience are associated with
increased vulnerability to depression, anxiety, and maladaptive behavioral outcomes in children (Chang et al.,
2018; Kim et al., 2019). Conversely, higher levels of resilience are linked to improved emotional regulation,
problem-solving skills, and social adjustment (Doll & Song, 2023; Lee, 2022).

Self-efficacy, grounded in Bandura’s social cognitive theory, is defined as an individual’s belief in their
capacity to execute behaviors necessary to produce desired outcomes (Bandura, 1977). In educational
contexts, interactional self-efficacy—specifically the beliefin one’s ability to successfully engage with peers—
plays a crucial role in shaping social competence, academic engagement, and emotional well-being (Wheeler
& Ladd, 1982). Children with higher levels of self-efficacy demonstrate greater persistence, adaptability, and
confidence in social interactions, while those with lower levels are more prone to social withdrawal and learned
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helplessness (Bandura, 2014; Hossein Chari, 2007). Furthermore, research has highlighted the mediating
role of self-efficacy in the relationship between stress and mental health outcomes (Hua & Howell, 2022).
Given the importance of these constructs, identifying effective interventions to enhance resilience and self-
efficacy in children has become a priority in educational and psychological research. In recent years, arts-based
interventions have gained increasing attention due to their multidimensional impact on cognitive, emotional,
and social processes. Among these, Forum Theatre, derived from Boal’s Theatre of the Oppressed, offers a
participatory and experiential approach to learning and development. This method transforms passive
spectators into active participants, allowing individuals to explore real-life conflicts and experiment with
alternative solutions in a safe and supportive environment (Hammond, 2013; Usakli, 2021).

Forum Theatre is grounded in principles of critical consciousness and experiential learning, enabling
participants to engage in reflective dialogue and collaborative problem-solving. Research has demonstrated its
effectiveness in fostering empathy, social awareness, and communication skills (Briones et al., 2022; Wei et
al., 2023). Additionally, it has been shown to enhance self-efficacy through mechanisms such as mastery
experiences and observational learning (Eyup, 2023; Taylor et al., 2022). Studies have also indicated its role
in promoting resilience by encouraging active coping strategies and strengthening interpersonal connections
(Ryland & Scholte, 2019; Sappa & Barabasch, 2020). Despite these promising findings, empirical research
examining the simultaneous effects of Forum Theatre on both resilience and interactional self-efficacy among
elementary school children remains limited, particularly within non-Western cultural contexts. Therefore, the
present study aims to address this gap by investigating the effectiveness of Forum Theatre in enhancing these
critical psychological constructs among elementary school students.

Methods and Materials

The present study employed a quasi-experimental design with a pretest—posttest structure and a control group.
The statistical population consisted of fourth-grade male elementary school students in Babol. A total of 36
students were selected through convenience sampling and randomly assigned to experimental and control
groups. Inclusion criteria included being enrolled in elementary school, having parental consent, and not
participating in other psychological interventions. After initial screening, 34 participants remained for final
analysis due to attrition.

Data collection was conducted using two standardized instruments: the Social-Emotional Assets and
Resilience Scales and the Children’s Self-Efficacy for Peer Interaction Scale. The experimental group
participated in a structured Forum Theatre intervention consisting of six weekly sessions, each lasting 90
minutes. The sessions included activities such as warm-up exercises, role-playing, image theatre, and full
Forum Theatre enactments. The control group did not receive any intervention during this period.

Data were analyzed using descriptive statistics and inferential analyses, including multivariate analysis of
covariance (MANCOVA) and univariate ANCOVA, controlling for pretest scores. Assumptions of normality,
homogeneity of variance, and equality of covariance matrices were tested prior to analysis.

Findings

The results indicated that there were significant differences between the experimental and control groups in
the posttest scores of resilience and interactional self-efficacy after controlling for pretest scores. Specifically,
the experimental group demonstrated a statistically significant increase in overall resilience compared to the
control group. The effect size for resilience was large, indicating a substantial impact of the intervention.
Similarly, interactional self-efficacy showed a significant improvement in the experimental group relative to
the control group. The effect size for this variable was also considerable, suggesting that the intervention
effectively enhanced students’ confidence in their ability to interact with peers.

At the subscale level, significant improvements were observed in social competence and empathy within the
resilience construct. Among the components of interactional self-efficacy, both conflict and non-conflict
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interaction situations showed significant increases in the experimental group. However, no significant changes
were found in emotional self-regulation and responsibility, indicating that the intervention had differential
effects across various psychological dimensions.

Overall, the findings confirmed that Forum Theatre had a positive and statistically significant effect on key
aspects of students’ social-emotional functioning.

Discussion and Conclusion

The findings of the present study demonstrate that Forum Theatre is an effective intervention for enhancing
resilience and interactional self-efficacy among elementary school students. The significant improvement in
resilience suggests that experiential and participatory approaches can play a critical role in helping children
develop adaptive coping strategies. By engaging students in simulated real-life scenarios, Forum Theatre
provides opportunities for practicing problem-solving, perspective-taking, and emotional expression, all of
which contribute to the development of resilience.

The observed increase in interactional self-efficacy highlights the importance of active participation and social
engagement in building children’s confidence in their interpersonal abilities. The interactive nature of Forum
Theatre allows students to rehearse social behaviors, receive feedback, and observe peer performance, thereby
strengthening their belief in their own capabilities.

The differential effects observed across subscales suggest that while Forum Theatre is highly effective in
enhancing social and relational dimensions, it may be less impactful on more internally regulated constructs
such as emotional self-regulation and responsibility. These findings indicate that additional or complementary
interventions may be necessary to address these aspects comprehensively.

In conclusion, the present study provides empirical support for the use of Forum Theatre as a valuable arts-
based intervention in educational settings. Its capacity to foster resilience and interactional self-efficacy makes
it a promising tool for promoting students’ psychological well-being and social competence. Integrating such
approaches into school programs can contribute to the development of more adaptive, confident, and socially
skilled individuals.
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